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ABSTRACT:

The purpose of the study is to reveal the level of
motivational readiness of teachers to implement
inclusive education for children with disabilities. This
paper critically discusses the results of the diagnostic
assessment of the teacher's readiness to participate in
innovation. These results are described according to the
four parameters (N = 535): the motivational and
creative orientation of the individual, the creativity of
the teacher, professional ability of the teacher to
implement innovative development, individual features
of teacher's personality. The paper assesses the
significance of the diagnostic map “the assessment of
the teacher's readiness for participation in innovative
activities” arranged by T.S. Solovyova. The assessment
of the diagnostic map results suggested much evidence
that the absolute majority of teachers (75%) are ready
for innovative development. The study set out the
results of the susceptibility to the new study, based on
the help of the questionnaire “The Susceptibility of
Educators to Innovations” (constructed by T.S.
Solovyova). Interestingly, it was revealed that 95% of

RESUMEN:

El propdsito del estudio es revelar el nivel de
preparacion motivacional de los maestros para
implementar la educacién inclusiva para nifios con
discapacidades. Este articulo analiza criticamente los
resultados de la evaluacion diagndstica de la disposicidn
del profesor a participar en la innovacién. Estos
resultados se describen segun los cuatro parametros (N
= 535): la orientacién motivacional y creativa del
individuo, la creatividad del profesor, la capacidad
profesional del profesor para implementar el desarrollo
innovador, las caracteristicas individuales de la
personalidad del profesor. El documento evalla la
importancia del mapa de diagndstico "la evaluacién de
la preparacién del profesor para la participaciéon en
actividades innovadoras" organizado por los Estados
Unidos. Solovyova. La evaluacion de los resultados del
mapa de diagndstico sugirié que habia mucha evidencia
de que la mayoria absoluta de profesores (75%) estan
preparados para un desarrollo innovador. El estudio
establecio los resultados de la susceptibilidad al nuevo
estudio, basado en la ayuda del cuestionario "La
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teachers are susceptive to the new. There is a striking
outcome that motivational readiness is acceptable for a
smaller number of respondents (85%). However, a
bigger number of teachers exposed a noted
susceptibility to innovations in 95% of cases. The
integrative readiness of teachers for innovation is
significantly reduced to 74.2%. This decline can be
explained by the existing humerous barriers to the
development of integrative readiness for innovative
development. Among the barriers for innovation the
most notable ones are large workload (25%),
insufficient work experience (17) and personal
circumstances (14%).

Key words: readiness for innovative development,
motivational readiness, inclusive education, children
with disabilities, motivational and creative orientation of
the person, creativity, professional abilities, individual
features.

susceptibilidad de los educadores a las innovaciones"
(construido por T.S. Solovyova). Curiosamente, se
reveld que el 95% de los profesores son susceptibles a
lo nuevo. Hay un resultado sorprendente de que la
preparacién motivacional es aceptable para un nimero
menor de encuestados (85%). Sin embargo, en un 95%
de los casos, un mayor numero de maestros expusieron
una notable susceptibilidad a innovaciones. La
preparacion integradora de los profesores para la
innovacion se reduce significativamente al 74,2%. Esta
disminucién puede explicarse por las numerosas
barreras existentes para el desarrollo de una
preparacién integradora para el desarrollo innovador.
Entre las barreras para la innovacion destacan la gran
carga de trabajo (25%), la insuficiencia de la
experiencia laboral (17) y las circunstancias personales
(14%).

Palabras clave: preparacion para el desarrollo
innovador, preparacion para la motivacidn, educacién
inclusiva, nifos discapacitados, orientacién motivacional
y creativa de la persona, creatividad, habilidades
profesionales, caracteristicas individuales.

1. Introduction

There is evidence that teachers’ motivational readiness for the inclusive education plays a
crucial role in regulating educational process. The readiness among educational experts for the
introduction of inclusive education of children with disabilities in educational organizations is a
problem that is of much importance, however, it is insufficiently studied. A considerable amount
of literature has been published on studying this problem (Bayat, 2011, Block, 1996, Brown,
1999; Forlin, 1998; Gettinger, 2001, Holahan, 2000, Kasari, 1999, Kirschbaum, 1995, Miller,
1994, Odom, 2001, Pavri, 2000, Peter, 2003, Soto, 2001, Urwick, 2010, Wiener, 2004,

Wilczenski, 1995.

Noteworthy, in the history of development of motivation, readiness for innovative development
has been thought of as a key factor. Individual aspects of readiness for innovative development
were investigated by us in several working teams of experts (Dolgova, Baryshnikova, 2016;
Dolgova, Mamylina, 2016; Dolgova, Rokickaya, 2016; Dolgova, Salamatov, 2016; Dudina,

Dolgova, 2016).

In this paper, the study of the teacher's readiness for participation in innovative development is
described, according to the four parameters: I. Motivational and creative orientation of the
individual. II. Creativity of the teacher. III. Professional abilities of the teacher to carry out
innovative activities. IV. Individual features of the teacher's personality.

2. Methods

One of the most well-known tools for assessing motivational readiness is an experiment. The
benefit of this approach is representativeness. In our experiment we invited pedagogical
workers of 13 educational organizations of the city of Chelyabinsk to take part in our study. The
total number of the participants were 535 persons, including 13 educational corporate leaders,
40 deputy heads, 22 speech therapists, 13 pedagogical psychologists, 25 teachers of

defectology and 422 instructors and teachers .

The sample was representative with respect to age, gender and the length of teaching work
experience. The predominant age of the study participants ranged from 30 to 51, which
amounted to 81.7% (437 persons). The number of teachers older than 51 years was about
11.7% (63 persons), the number of young professionals was also insignificant - 35 persons or

6.7%.

The gender analysis of the teaching professionals showed that the majority of teachers - 83.3%



(446 persons) — were women, men amounted only to 16.7% (89 persons).

Another focal point of the study is the length of the teaching work experience of the
participants. In our study group, there were 153 persons (28%) with more than 20 years of
work experience; 221 persons were with shorter work experience, ranging from 10 to 20 years
(41%); 34 teachers with the working experience, ranging from 5 to 10 years (6%); 99 teachers
- with the working experience from 1 year to 5 years (18%); 28 teachers (5%) - with the
working experience up to a year.

Evidently, based on the results of the analysis of the study group of educators, one can observe
the representativeness of the sample.

Another important instrument for measuring the motivational readiness was introduced by the
Russian scientist T.S. Solovyova. Three methods by T.S. Solovyova were used in the study -
diagnostic card “Assessment of the teacher's readiness to participate in innovation activities”,
the questionnaire “Susceptibility of teachers to innovations”, as well as the questionnaire
“Motivational readiness of teaching staff for mastering innovations”.

3. Results

The results of the diagnostic assessment of the teacher's readiness for participation in
innovative development (by T.S. Solovyova) are presented in Table 1.

Table 1. Mean mark of self-assessment of pedagogical workers of their readiness for innovative development

The mean score of the Maximum possible The highest possible
Parameter .
group points percentage
I. The motivational and creative
. 15,4 30,0 51,3
focus of a teacher’s personality
II. The creativity of a teacher 9,6 20,0 48,0

ITI. The professional abilities of a
teacher to perform innovative 32,4 40,0 81,0
development

IV. The individual features of the 12.0 15.0 80,0

teacher's personality
According to the diagnostic map “"Assessment of the teacher's readiness to participate in
innovative activities” (by T.S. Solovyova), the participant teachers on the whole are
characterized by an average level of readiness for innovative development, amounting to
58.3% of the total number of the participants. A relatively small number of participants
indicated low level of readiness for innovative development - 25 % of the total number of
participants. 16.7% of teachers indicated a very high level of readiness.

Noteworthy, low average scores were obtained by teachers’ self-evaluation of creativity (48% of
the maximum possible) and motivational and creative orientation to the implementation of
professional activities (51.3%).

The highest average scores were obtained in the following fields: professional abilities (81% of
the maximum possible) and individual features of the teacher's personality (80% of the
maximum possible).

The questionnaire "The Susceptibility of teachers to innovative development" by T.S. Solovyova
provided the following results, which are indicative of the susceptibility to the new by



educational experts: 58.3% of the total number of respondents have an optimal level of
susceptibility to the new, an acceptable level of susceptibility is 36.7%. Teachers with low level
of susceptibility amounted only to 5% of the total number of respondents.

The questionnaire "Motivational readiness of the pedagogical team for mastering innovations"
by T.S. Solovyova studied the motivational readiness of teachers for innovative development. It
can be seen from the questionnaire that 85% of the participants have the necessary (high and
medium) motivational readiness.

Interestingly, the results of the questionnaire showed that 28% of educators are guided by their
awareness of the insufficiency of the achieved results and the desire to raise their level of
innovative development. The next important reasons are: a high level of professional claims, a
strong need to achieve high results - 40%; need for contacts with interesting, creative people -
42%; the desire to create a good, effective school for children - 11%; the need for novelty,
updating, changing the situation, overcoming routine - 34%; the need for leadership - 17%;
the need for research, better understanding of objective laws - 17%; the need for self-
expression, self-improvement - 8%; the sense of one’s own readiness to participate in
innovation processes, self-confidence - 11%. Only a small number of participants - 2% - is
guided by the desire to test in practice the knowledge gained about innovations; 5% of
participants have the need for risk. It is apparent from the questionnaire that many teachers
are driven to innovative development by material reasons: increased wages, the opportunity to
pass attestation, etc. - 45%; the desire to be noticed and appreciated - 37%.

A correlation between the results of the analysis of the perception of innovative development by
educational experts and their motivational readiness for this development is presented in Table
2.

Table 2. Comparative data of components of motivational readiness of pedagogical
workers for innovative development (% of the number of respondents)

. . The readiness of The susceptibility of
The motivational readiness of . )
. teachers to innovative teachers to
Level teachers to perceive _ .
development innovative

innovative development
development

Low level 15,0 25,8 5,0
Average level 66,7 58,1 36,7
High level 18,3 16,1 58,3

According to the results of the analysis of Table 2, it is evident that the data on teachers'
readiness for innovative development correlate with the data on the motivational readiness of
teachers to perceive innovative development. However, a high level of teachers' receptivity to
innovative development (58.3% of the total number of respondents) corresponds only to 16.1%
of respondents who have a high level of readiness for innovative development.

The questionnaires revealed several anti-innovation barriers among the educational experts:
the working team’s weak awareness of possible innovations - in 2% of teachers; the belief that
it is possible to teach effectively in old way - in 8%; poor health, other personal reasons - in
14%:; large training load - 25%; little work experience, in which even a traditional approach
does not work - 17%; the lack of incentives - 8%; a sense of fear of negative results - 0%;
disagreements, conflicts in the working team - 2%.

4. Conclusion



This paper has argued that innovative development is currently a central issue. According to the
diagnostic map “Assessment of teacher readiness to participate in innovation” (by T.S.
Solovyova) it is evident that the absolute majority of teachers (75%) are ready to participate in
innovative development. Based on the results of studying the susceptibility to the new by
educators (Questionnaire “The susceptibility of teachers to innovations” by T.S. Solovyova), it
has been revealed that 95% of educators are susceptive to the new. The research has also
shown that 95% of the surveyed teachers possess a noted susceptibility to innovations.
However, their acceptable motivational readiness is at a lower level (85%). The integrative
readiness of teachers for innovative development is completely reduced to 74.2%. This decline
is probably accounted for the existing numerous barriers to the development of integrative
readiness for innovation, among which there are the large workload (25%), insufficient work
experience (17), personal reasons (14%). Therefore, there appeared the correlated indicators
of the teachers’ readiness for innovative development and motivational readiness of teachers to
perceive innovative development. A high level of teachers' susceptibility to innovations (58.3%
of the total number of respondents) corresponds only to 16.1% of respondents who have a high
level of readiness for innovative development.
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